Soeial sand Politicsl Values i&nd 3tzte Authorfsy

In the vrevious two papers on man and Society end Rights,
we ldentilied Creedom end individualitby ss potentisllbles which
heed the soclal relationship and social institution to bring'the
1" to. development. The argument is that only intelligent affirmation
of the rights of the Individual as well 28 of scclety {other incividuals)
cen bring freedom to ita proper development.

The fundamental presupposition of Dewey's concent of freedom
atrikes right at the baslic assumption of beshaviorism. ihe behaviorist
approach assumes that nll behaviors are explicable In terms of zeneral
lows, Thls sssumption neglects the Indivicdusllity and selectivity of
all natural Lthings which in human behavior pives rise to creative,
deliberate selectivity. DBernstein states the fundamental assumption

of Dewey:

Everytbing that exists exhiblts selectlve or ;referential
behavior. Whether sn electron or 8 human being, 1t rescts positlively
or negatively In Lhe presence of other Lhinga., 'These 'preferences!
express the constitution of the particular exlstence and are
evidence ol at lesst a ruaimentery indlviduallty In 211 Ghings.
Individuallty is mere than selective behavior: an irdividuasl is
a history ZE trensaction with ituelﬁ?, an extenslye arznt or
series ol events, each of which tekes into itsell something of
the past and leads on to Lhe future. In olher words, Lhe unlgue
weys of responding to presented condiblons ere Lhemselves affected
by past vceurences. The unlgqueness ol this historiesl or temporal
development is the essence of indlviduslity. (hunowledpe, Value,
end PFreedom, Dewey : the Experimental Solrlit in Philesonhy, ed.
by Hendel, p. O7)

As I remember a atory sbout eleghents, the story exemnlifies dernateint's
pnalysis of Indlviduality constituting itself historically trrough

pest orefemences affected present preferences. When elephants eat

the lesves ef a certain tree and then drink water, the lesves beuin to
ferment immediately in their atomachs; and they become riotously drunk,
rivping up Grees and stampeding sround. Obvioualy, 2s the bLehavlorist
would say, the behavior is reinforecing. ‘I'hese elevhants will continue
to become very different, "unique among elephants," ‘heir individuality
becmmes more specifie es thelr bistory cevelgps. Perhaps Lhe vest
example where history individuates cccurs in speclies which was once
single but then ocecomes several because they live in several reographic
repions separated from each other 2nd their resultant breeding over

2 period of time creates several spe cles,

On the human level, our past preferences and selected beheviors
such aa the development of symboligpspeech in eddition to emotional,.
signal speech, has made us capable intelligent, celioverzte, symoolic
cholce. Bernstein sums up the transition frem natural individuallty
to human individuality in the following way: :

Humen choice 1s grounded in this indlviduality which is
exhibited by all existences, lor unlesa we could uniguely
respond to challenges, cholce would be imposaible., As we
move from the level of the inaminate to that of human life,
there 1s an lncreased complexity, varlety, snd flexibllity




In this veharvior. Whille the 'greierential! behavior of a
stone is relsatively Fixed and limited, the cpposite is true
for man.

Lthe dlstinctive feature of kuman choice is that man
can anticipate and deliberstely select among £lternative
greferences. He can evaluate future possiblities ang
intelligently enlighten his choleces, thereby iiving
giveetlon to his 1life history. as Dzwey phrases it, 'In
50 [er as o variable lile-histcry ond Intelligent Insight
and loresight enter into it, choice =i;nifles a capacity
f'or deliberately changing precerences,' ihe decisive
ilssue concerning min's Creedom is not whether his cholces
have cousee—Ifor Cewey incists that they do—but the type
of cruse which determines his cholces, If we #llow ourselves
Lo be pushed and vulled, then for all srecticel purpoases "1a
have no freedom; but inzofsr as understandinc rnd foresight
enter into our deliverntion, then we vecome [ree, (ITtla. &7-dd)

Or course, the pragmatist Dewey ={'firms thot intellizent choice
1s progmatic choice, rrogmetic intellisence 1s modeled upon Lhe
ﬂci@nttfiﬂ method snd the community of scientific investi mtora.

Ihe geientille mebhoo rejects sLsolutes in favor ol vorkling hysotheses
whleh become true (food) to the extent of thelr frufblfulness lor

the free and intelli;ent lil'e. Purtherwore, Lhe selentiric rethod
essumes a cooperctlve entercrise: sny Icoa may oe sutmltted by any
gelentlat, snd avery hyrothesia must oe submitted %o the vuilie test,

The objection apminat the pragmatic WM-deling of Intelligance
upon acientl’fc method is that science is neutral in resard to vealues.
Ihe obJection is that the results of science can be used for pood or
for evll, that atomic energy can create bombs cr electiicity,

Berngteint's snswer is:

S8cientific inguiry 1s not mar2lly neutral, Selentifl:
‘rquiry demands sensitivity to -~:ccifle situstiors: lertile
im2ginations: 2 willinsness to test ocur hyrpotheses, submit
them to publie tests of confirmation, =nd to reject or modlly
hypotheses In the light of lfurther experience. These are the
7ery tralts required for making intelllgent decisions =and
choice. YWide sympathy, keen sensitiveness, rersistence In
the face of the disagreeable, veslance of interests, enabling
us to undertake the work of analysis and decision Intelli ently
are the distinctively moral traits—the virtues or moral
excellences." {Dewa;¥ (B=rnstein, Jobhn Dewey, caperisecl, n. 128)

at 38 clstingnished bstween the results of sclence and Lhe
method of science. 1The traits of human charscter that maze for the
r intelligent sclentist 2lso make for the morally good or wise

Bernatein b

‘good o
person., Dewey compares the experimentsl msthod with the method of

demooracy:

© . . The experimental ne thod demands observation of pierticulap
situations, rather than fixed 2cherence to 2 priorl principles;

Gk




that [pee inguiry snd f'reedom of puolicetion end discussion
must be encouraged snd not merely grudsinily Lolerated;

that opportunity at different times and places must be given
for trying diiferent measures so thzt their elffects may be
capable ol observation and of comparison with one =nother.
It 18, in short, the method of democracy, of a positive
toleratlion whlech smounts to symp thetic regard for the
intelligence and personality of others, even if they hold
views opposed to ours, and of scientiric inguiry into facts
and testing of ideas. (Dewey and 'lults, fthics, Irom

soclel and Folitical Fhilosorhy, eds. Somerville snd Santoni,

P. 1887

The use of the experimental or sclentific method does not regquire

that there be no precedents in lsws and constitutions; on the contraypy,
scientiflc progress mlways assumes some dominant model of the unlryerse
such aa HBWtDn?ﬂ and Wit%in that precedent, perticulpr sroblems mag

be solved. O course, there came a time in the early 1900's when the
problems proved to be Iinscluble in terms of the Newtonian irecedent;
the time was proper for a scientific revolution, for the creation

of Finstelnlen physica. In a similar way, democracy must work within
the precedent of a constitution and previous court decisions. tiowerer,
1f 2 problem proves to be Insoluable in terms of the cstabllshed
suthority, then that authority may have to be modirled, either partially
or totnlly. The ill-fated 18th Amendment sttempted to solve Lhe -
problem of sleohollism and drinklng by prohibition but only succeeding
In caualng more problems in society. Hence, the peocple repeeled the
amendment. the American tradition hes been partial reform- .= vathep
than wholesale dismantling of the governing framework.

Because all soclal institutions influence the development of
the individual's Me, Dewey proposed that all institutiona be continually
evalunted and reconstructed by the experimental method to acinleve '
the goals of demoeracy. 7This evaulation and reconstruction can be
gradual or rapid, piecemeal or wholesale, depending upon the nature
of the problems [laced. BSince education is the process of socializetion
into the institutions of society, Dewey bellewvgd that the pragmatie
reconstruction of educational insitutions and7fhe educationsl process
was the best means lor tesching people in a democratiec society how
Lo reconstrugt other institutions,

rrogressivism, Dewey's pragmetic snd democratic reconstruection
ol education, is not child-oriented in the sense that it would sentimenta—
lize 2nd idealize the child. *“ewey wrote, in Bernstelin's guote:

"Doin, ns one pleaces signifies = relesse frem truly
intellectual initistive and independence," and when unlimited
I'ree expression is 2llpwed, children "grzdually tend to

become listless and finally bored, while there is an avsense
. of cumulatlve, progressive development of power snd of

actual achivvement in results." In opposition to this view
Dewey argues for the necessity of deliberate puidence, direction,
and order. Education ought to be & conbinucus process of :
'reconstruction in which there is a progressive novement

away from the child's immature experlence to experience that
'becomes more pregnent with meaning, wore systemeotic and
controlled. . . . The goal of education is the development




*  of creative intellijence. . . . Intelli,ence iz nol to be
identified with a nerrow concepgt of rezson considered a8 the
ability to mske inferences and draw conclusions from expliclitly
sto bed premlises. Intellipence consists of a eomplex set of

flexible =nd hrwuin% habifs that involve sensitivity; the
ability to discern Ehe comvlexities of situabtions: Imaginotion

thet is exercised In seeing new posaiblitcies and hypolheses;
willingness Lo lenrn from experience; fsirness and objectivity

in judgzing and ev2luating conflicting volues and opinkons;

and the courape to change one's vlews when it 1s demanded by

the ccnsequences of our actions cnd the ceiticlsms of others. . . .
Ihe function of education is to bring about the effective
renlization of the experimental spirit in 211 chases ol human

1ile, "It is the Lusiness of the school environment to

eliminate, so far as possible, the unworthy features of the
exlsting environment from influence upon mental hnblts and
attitudes. It establishes & purified medlum of acticn. . . .

Ag a society becomes more enlijhtened, it reallzes that it

is responsible not to transmit and conserve the whole of Lts
exlating achlevéments, but only such 2s vo make 2 better

future Hﬂﬂiat{. The school is the chiel agency for the
acecomplishment of this end." (kernatelin, rraxls und Actlon, 2é2-e23)

Having piven this sympathetle presentation of Dewey's position
on social change through education, Bernsteln criticizes Lewey's posltion
aa finive, as unaer35timatin% the powertul scclal, political, and
economlc institutions resisfant to change. pernsteln writes:

Pesplite Lewej's intention, the consequence of his own philosophy
ia bo perpetuate the sociel eylls that 1t seeks to overcome., . . .
No caplibalist soclety will tolerate a school s;stem that I1s
designed to overthrow it. (Ioid., p. 224

Bernsteiln arpues that we cennot Tind even in the school system the
rowth of créantlve Intellirence and the shnrinﬁ of democré&tle values.
EG do not find the epplication of sclence to the solution of the
problems of .our induaErial democracy, although we sre aware now of
the need for ecolopical talance in nature and for recognition of the
esthetle quality needed in our relation to nature, We do not ind
anions as democratic communities but a2s [lefdoms of lavor oarons
dominating the workera. We do not find solutions to the groblems of
our cities in housing and eaucation. Cewey wcs overly optimistic
and unrealistie with his ms thed of social ehange, ar-ues pernstein,

(1bid. pp. 223-229)

The Hendout "Reconstruction In Socisl rhiloszcphy" sunmarizes
a chapler Irom Reconstruction in Pnilesophy and indicates that LCewey
aprees Wwlth the herxist evalu=tion of 19th and 20Lh century econcmic
“=nd socizl history. Dewey agrees with Morx that bhe individualist
concept of economic liberty lfavored the cepitslist to the detriment
of Lhe worker, but the radicalism of Dewey is not the ragiesliam of
karx. ‘lhe redicalism of Marx has been made to be by Lenin, St2lin,
and Mac the denisl of the demoeratiec method 2nd the use of rviolent

overthrow of existing institutions. Dewey's comment on violent
‘radicallsm 1s that:

: The ider ol [oreing men to be free is an old idea,
‘but by nature 1t is opposed to freedom. Freedom is not
some thing thet cen be handed to men as a Gift from outside,



whether L; old-feshioned dynastic nehevolent despobisms

or by new-feshioned dictatorsbips, whether ol the prole-
tarian or of the fesciast order. 1t is something whlch can
be had only as individuals particlpste in wipning 1t a?d
this fect, rather thsn some perticulzr politlcal mechanism,

is the e=zsence of democratic liberalism, . . .

Discontent with democrescy 23 1t operstes under con-
ditions of exploitation by special interests has justiflcetlon.
fut the notion that the remedy is viclence z2nd 2 clvll war
between clsases is 2 counsel of desnair.

If the method of violence and clvil war be 2dogpted,
the end will be elther fascism, open and unculis;uised, or
the common ruin of both parties to the struggle. 1the
democratic method of socisl chrnge is slow; it labors under
mony and serious handicaps Imposed by the undemocretic
character of what passes for democrscy. oSut it Is the
method of liberalism, with its belief that llberty 1s the
means a3 well as the goal and that only through the develop-
ment of individuals in their voluntary cooperation wilh
one mnother cean the development of inulvicurllity be made
secure and enduring. (Dewey, Froblems of lien, p. 132-133)

LCewey's reply, then, to fernstein's evaluation is that there
15 no other way for & democracy than use of' the cemocratle method.
Primarily, the democratic method should e Laught throuph example
tn school, but obvlously it should not be limited to that. Thst is
only the beginning. ‘'he democratic method =2llied with the sclentillec
temper cen enimate any instltution, whether government, relly lon,
economics. 1 suppose thzat Dewsy would epprove of government bhired
lawysrs (as through the CEO, the 0Oirfice of Economle Uppertunity)
being able to sue the povernment for the poor ong rfor those on welfare,
1 suppose thsi [ewey would s2uprove of Common Cuiuse and Lts eflort
t¢open up the business of vollitics to publiec scrutiny in both the
national end state leglisl-tures, I suppose that Dewey would arrrove
cf the Lespur of ‘Women Voters nnd its attemzt to educate geople and
bring them into Lhe making of decisions. I suppose that Dewey wcould
approve of Halph Nader's =ttempt to democratize the AAA futomoblle
clubs from the special interest groups th2t now control them,

More important than who is in control of government and for what
ehds they poverm is that the process of government is democratic as
Leyey.as uncepstood that term,




